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ABSTRACT

This paper deals with the issue of social suppudtachievement motivation in the adolescents. $tidy was to
find out the impact of social support on achievetmantivation of adolescents. The participants & #tudy were 100
students of class f1and 12" In the sample of 100 adolescents, 50 studente wiale and remaining 50 students were
female. All students belong to age group 14 yeark/tyears. Two scales were administered on thém.sbcial support
guestionnaire was constructed by Ritu Nehra, P&malhand S.K Verma and the achievement motivati@eswas
constructed by O.P Misra and S.K Srivastava. It feasd that social support and achievement motwatvas higher in
females as compared to males. Thus, female adakssperceived more social support and showed hifiiegement
motivation.

KEYWORDS: Social Support, Achievement Motivation, Emotionapgort
INTRODUCTION

At birth the neonate is neither social nor unsod&cause of his helplessness at birth he haspendeon other
social beings for his care and welfare. As he growa social environment and in a social contegtdevelops various
types of behaviour which are called social and gatlg grows to become a social animal. The intéoacdf the baby with
his environment helps him in the above procesewry stage in life we have to face the problemg. e have to face
much problem during adolescence. This is very igmrstage of human life. Adolescence is charamdrby a number
of cognitive, emotional, physical and attitudindlaages, which can be a cause of conflict on onel lzandl positive
personality development on the other. During ad@ese person remains neither young nor old, thexgéalolescence is
called the age of transition. The home environnerd parents are still important for the behavioams choices of
adolescents. For the first time in their lives &dokents may start to view their friends, their ggeup, as more important
and influential than their parents or guardiansrRgoups offer its members the opportunity to tlgvevarious social
skills, such as empathy, sharing and leadershigr. ®ups can have positive influences on an iddad, for instance on
academic motivation and performance, but they chlo &ave negative influences and lead to an inereias
experimentation with drugs, drinking and stealilrgthis way adolescents learn many things fromrtpeer groups and

family environment. They get support from theseugoand perform different kind of activities.

Social Support: The term "social support” is often used in a breadse, including social integration. However,
Social integration refers to the structure and ¢jtyanf social relationships, such as the size dedsity of networks and
the frequency of interaction. Social support, imtcast, refers to the function and quality of sbe@ationships, such as
perceived availability of help or support actuaigceived. It occurs through an interactive proaass can be related to

altruism, a sense of obligation and the perceptibreciprocity. Social support in the narrow sehss been defined in

Impact Factor (JCC): 1.1947- This article can be danloaded from www.bestjournals.in




118 S.K. Srivastava & Naen Pant

various ways. For example, it may be regarded smurees provided by others, as coping assistanae an exchange of

resources.
A brief description of different types of socialpgort has been given below:-

Emotional Support: It consists of warmth and friendliness; it reflecigportunity for expression of concern,
encouragement and trust. This kind of supportfisrefl when people let other to know that they lamd care about them,
Cohen and Wills (1985), Jung (1987).

Informational Support: It has been called advice appraisal support anchiteg guidance, advice and

information. This kind of support helps in definjnqnderstanding and coping with problematic events.

Instrumental Support: It considered as direct assistance give to angibeson. Such support could involve
giving money, doing another's work or giving theipgent custodial care. Instrumental aid may heliuce stress by direct
resolution of instrumental problems or by providihg recipient with increasing time for activitissch as also known as
aid, material support and tangible support, thurimental support reflects access to practicalices and material

resources.

Structural Support: Social networks refer to the structure of sociddtienship, the existence, quantity and types
of relationships. In other words a network (stroejucan be described in terms of its compositioth stnucture like the

number of people involved and the number who kneagh other or by the content of particular relafop vs kinship.

Functional Support: Perceived (functional) social support involves aalgation or appraisal of whether and to

what extent an interaction, pattern of interactionselationship is helpful.

Achievement Motivation: Motivation is one of the important factors affegtihuman behaviour. The level of
motivation not only affects perception and learning it also affects the total performance of theividuals in working
environment. The word motivation is derived frortinavord "motivare” which means "to move". All of wvill agree that
humans have certain needs. Needs may be phys@alagipsychological and demand gratification. Téwent motivation has
been defined in various ways. Good (1959) has ddfmotivation, "as the process of assuming, sustaiand regulating
activity". In the words of Atkinson (1964), "Therte motivation refers to the arousal of tendencgdb Motivation refers
to the arousal of tendency to act, to produce armaare effects"Luthans (1989) stated that, "motivation is a predéat
starts with physiological or psychological defigigror need that activates behaviour or a deriveithaimed at a goal or
incentive”. If we analyse above definitions of mation we will conclude that motive is an interstdte. Motive give rise
to mental tension and imbalanced situation, motiuelines the individual to activity, motives en&m and sustain
behaviour, motive direct and regulate behaviourtivated behaviour is goal directed and motivatellvéour is selective
by nature Maslow(1954) on the basis of various types of ngedposed a hierarchical model of needs. At théobobf
the hierarchy lie physiological needs of the indual followed by need for security, need for adtfilon, need for self-
esteem and need for self actualization being attdpesometimes motives are classified as - innatéves, acquired
motives, personal motives and social motives. Téregal way of classifying motivation is as physgit@al motives and
psychological motivesPhysiological motivation includes those which assemtial for the survival of the organism.
Physiological motives are also known as primaryivwestor innate motives - such as hunger, thirstssd Psychological
motives arise out of psychological needs of thesqer These needs can be personal or social. Mativels as affiliation,

power, perstige, curiosity and achievement areedglsychological motives. Motivation is a compldéxepomenon which

Index Copernicus Value: 3.0 — Articles can be semb editor.bestjournals@gmail.com




Social Support and Achievement Motivation among Adiescents 119

is influenced by multiple variable operating withthe organism and its surrounding environment. Grieg that
psychologists known is that an individual rarelyifoever behaves or responds in a situations &sualtrof single motive.
Sometimes it becomes very difficult to understaadse underline an individual behaviour. Becaugéisfcomplexity, an

individuals is in many instances unpredictable.

There are some studies, have been conducted bydiffezent researchers related to social support and

achievement motivation. Some of the studies ardtioteed here:

Bowlby (1969, 1973 and 1980) theory of attachmeglied heavily on his interpretation of social sagpWhen
social support, in form of an attachment figure \aaailable early in life, Bowlby believed childrémecome self reliant,
lean to function as support for others and had aedesed likelihood of psychopathology in later.liBowlby had also
concluded that the availability of social suppootdters the capacity to withstand and overcometrfitisn and problem

solving challenge.

Bowmen and Chapman (1996) examined the relativdribation of measures of objective and subjective
neighbourhood danger and measures of social sufsportneighbours, teachers, parents and friendslifigs suggest that
adaptation of these youth is influenced more byatvelability of social support, especially fromreats, than from their

reports and perceptions of neighborhood danger.

Keung (2003) investigated the relation of acadeaaiievement, family and classroom social envirortnagal
peer interaction to prosocial and antisocial betaviof children in elementary schools. Scholte &ah Aken (2006)
adolescents also seemed to talk more with peopleeaf own age and they indicate a greater deperden their friends.
The increasing importance of friends in relationprents and the new emerging qualities in thelsgionships might

create an opportunity for perceiving increased supjpom these friends.

Ahmed et.al. (2008) although a bulk of literatunewed that perceived social support (PSS) infludrazedemic
achievement, the mechanisms through which thiscefiperates received little empirical attentioneTindings lend
support to the theoretical assumptions in theditee that supportive social relationships inflleachievement through
motivational and affective pathways.

Bokhorst et.al. (2010) analyses showed that thel lef’perceived social support from parents anenfis was
similar across age groups. The study of the pronti@eof social support sources showed that paremtsraends were
perceived as equally supportive; only for the agel® years did friend support exceed parent sup@upport from
teachers was lower in the old age groups, andwhssrelated to the transition from primary to setayy school. Finally,

girls perceived more support from teachers, clagssrend friends than boys did.

Cirik (2015) made a study on Relationships betw8egial Support, Mativation, and Science Achievement
Structural Equation Modeling. And investigated tiedationships between the perceived social suppeotjvation and
science achievement in a sample of 1375 (701 femé&@4 males) middle school students. The study ceaslucted
within a causal research design. Social supposd deatre collected via the Child and Adolescent Sdgigport Scale
(CASSS) and the data concerning motivation weréect@dd via the Motivation Strategies for LearningeStionnaire
(MSLQ). Students’ science achievement levels weaterdhined through calculating the scores they obthin science
courses. Data were analyzed through structuralteouaodeling (SEM). According to the structural eets obtained, the

effects of social support on science achievemedtrastivation, as well as the effects of social sarppnd motivation on
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science achievement, were found to be positivesigriificant. The mediating effect of motivation Wween social support
and science achievement was not signifigan05.

The findings revealed that the cooperation of tberses of support (parents, teachers, classmatédsclase

friends) was essential in increasing studentsme@eachievement and motivation levels.
OBJECTIVES AND HYPOTHESES OF THE STUDY
The two main objectives of the present study are:
Objectives
* To find out the impact of gender on social suppod achievement motivation.
e Tofind out relationship between social support addievement motivation.
Hypotheses
Three hypotheses have been formulated for the mretedy:
» There would be significant difference between naald female adolescents on achievement motivation.
* There would be significant difference between naald female adolescents on social support.
* There would be significant relationship betweenasupport and achievement motivation among adelats.
METHODOLOGY

Every study in its planning phase is connected withimportant problem of suitable research mettoggo The
mechanism of identifying the respondents and praeeaf collecting information has been describedis Itrue that
without a research methodology, no research cadrben. So, it meant as scientific way of selectadna problem,
forming scientific hypothesis, deciding variablesdatheir controls and is a key of any social antdaveur science

research.

Sample: In the present research work purposive samplingnigoe is used. Sample of 100 adolescents of 11th
and 12th class were selected from Haridwar distictttarakhand State. In sample of 100 adolescgdtstudents are
male and 50 students are female. They all belorag®group 14 years to 17 years. In this sampitngduces cost of

preparing sample and field work, since ultimatesioan be selected so that, they are close together

Tools of the Study: The main objective of the present study is to sttlty social support and achievement
motivation among adolescents. To accomplish thengrobjectives of the study the demographic infoimmabf the

subjects and two psychological tests were used:

P.G.l. Social Support Questionnaire:This scale is constructed and standarized in Higd\Nehra, Kulhara and
Verma (1998). The scale has 18 items with fouradteves to respond to fully agreed, most agreess hgreed and not
agreed. It takes approximately 5 to 10 minutesammete the questionnaire. Scoring is done in tllewing pattern.
Score 4, 3, 2 and 1 are allotted to the fully adreeleast agreed response. The total score imdiche amount of social

support perceived by the individual. Higher scomdicates more perceived social support.
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Achievement Motivation Scale: This scale is constructed and standarized in HmydiO.P. Misra and S.K.
Srivastava (1987). This scale has 24 items whiehtaibe responded as 'Yes' or 'No'. Maximum passibore is 24. A

high score reflects high achievement motivation.
RESULTS AND DISCUSSIONS

In this study, statistical analysis of the obtairgata in connection with the variables have beeatudised,
according to objectives and hypothesis of the presteidy viz. social support scale and achievemmegiivation scale have
been administered on a sample of 100 students. &er&0 male students and 50 female students dfelHi§econdary
School.

Hypothesis 1: There would be Significant Differencebetween Male and Female Adolescents on
Achievement Motivation

Table 1: Showing Gender Differences on AchievemeMotivation

Gender Difference N Achievement Motivation Scores 't Value
Mean S.D.
Male 50 14.06 2.21 1.90'
Female 50 14.90 2.14 )
NS = Not Significant
GEMDER DIFFERENMCES ON ACHIEVEMENT
MOTIVATION
a0 +
40 4
SCORES
30 4
o Male
201 mFemale
104
] hlean S

From the above table - 1 it can be concluded thatetis no significant difference on achievementivation.
The given mean values shows slightly differencemale (14.06) and female (14.90) achievement matimatevel.
The female adolescents have high mean value frole atklescents; it means that females have sligigly achievement
motivation level. Thus, the hypothesis is not ategpand there is no significant difference betwesale and female

adolescents on achievement motivation.

Hypothesis 2: There would be Significant Differencebetween Male and Female Adolescents on Social

Support
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Table 2: Showing Gender Differences on Social Supgo

Gender Difference N CEEIEE BHSHIS Bl 't' Value
Mean S.D.
Male 50 47.7 6.29 5 35+
Female 50 50.22 4.26 '
*Significant at 0.05 Level.
ENDER DIFFERENCES ON SOCIAL SUPPORT
(I
a0
404
RCORES
204 @ Male
m Female

204
104

Mean s.0.

It is obvious from the above table - 2 that mald &emale shows difference in mean but their rasusfgnificant

at 0.05 level. The value of mean for male adolescen47.7 and for female adolescents is 50.22sTtam their mean

values we can say that female adolescents haverhggitial support as compared to male adolescEnéshypothesis is

accepted at 0.05 level and there is significarfetéhce between male and female adolescents oal sopport.

Hypothesis 3: There would be Significant Relationdp between Social Support and Achievement

Motivation among Adolescen

ts

Table 3: Showing the Relationship between Social Bport and Achievement Motivation

Gender Difference | N | Correlation Between Social Support and Achievementlotivation
Male 50 -0.3%°
Female 50 -0.005

NS = Not Significant
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S0CIAL SUPPORT AND ACHIEVEMENT MOTIVATION

a0

O Male

404 W Female

304

SCORES
20

NN

104

1]

10
M Carrelation Beteeeer
Social Support and

Achiesvement Motivation

It is evident from the above table - 3 that thexists a not significant relationship between sosighport and

achievement motivation among adolescents. Her&@male and 50 female adolescents. The correlattween social

support and achievement motivation in male ( r 34D and in female (r = -0.009) respectively. Tlveg result shows

that if adolescents get social support their l@fehchievement motivation decreases. The hypotligsist accepted and

there is no significant relationship between sosigdport and achievement motivation among adoléscen

CONCLUSIONS

In the present study an attempt was made to medlsereelationship between social support and aennent

motivation of male and female adolescents. The keradolescents show high score on social suppartaghievement

motivation than male adolescents. But in case oktation between social support and achievemetitvaton both male

and female adolescents show insignificant relatigni present research work.
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